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Recent data on teachers’ profile has raised attention to the fact that teaching staff in some
European countries is going under intense process of ageing (OECD, 2018). In Portugal, 38% of
teaching staff from non-tertiary education is currently over 50 years old. In twenty years of the
country’s history, working time has increased in an average of 10 years. In such scenario, one
can observe that Portuguese teachers face situations of instability, sometimes, embarrassment,
and demotivation. We identify part of this demotivation as deriving from the generational
difference between teachers and their students, which is emphasized by the digital familiarities
that current students portray. Besides, teachers and students opposing interests, languages and
reasoning widen the gap of communication, frustrating, at many levels, the hypothesis for
dialogue. Concerned with these specificities, we have been working in a research project
focused on teachers over 50-year-old, trying to empower their agency, in the Portuguese
context, through the integration of technology in their everyday practice. In this communication,
we address the problematization of teaching ageing, focusing on the systematization of an
extensive literature review of what it means to be an aged teacher and what challenges emerge
from within this experience. Therefore, we approach how teachers ageing has been depicted by
literature, through different lenses, exploiting that there is not even a common sense about the
concept, frequently referred to as «veteran teachers», «experienced teachers», or «highly
experienced teachers» (Cohen, 2009; Billie, 2009, Day & Gu, 2009; Thorburn, 2014; Veldman et
al., 2016). Also, we pay particular attention to the available links between the ageing of teaching
force and technology integration into education, analysing what factors work as drivers and
constraints in the implementation of novelty in classrooms (Niederhauser & Stoddart, 2001;
Ertmer, 2005; Giordano, 2007; Wong & Li, 2008; Plair, 2008; Orlando, 2014). As a sum up, our
discussion provides insights on the role of change and professional development, considering
the importance of teachers’ agency and the modes in which it can bridge the gap concerning the

dialogue with students (Earle, 2002; Williams, 2003; OECD/SERI, 2010; Orlando, 2014).

The data mobilized for this communication derives from a research project entitled Rekindle+50
— Digital migrations and curricular innovation: giving new meaning to experience and rekindle
teaching profession after 50. It is a 31-month funded project, involving two universities in
Portugal, with focus on supporting 50 years old or older teachers in developing strategies for

curricular innovation through the use of mobile technologies. In this communication, we provide



insights from a broad literature review addressed on the problematization of teaching force
ageing. The review departed from the conceptions around the idea of «veteran teachersy,
linking it to the concept of «technology». In a first stage, both terms, independently, were
decisive to the selection of material available on EBSCO research database — no time constraints
were defined. A primary systematization of the articles allowed us to realize main themes,
nature of the studies and character of the subjects of research. In a second stage, only articles
linking veteran teachers and integration of technology in the educational field were considered.
The material was then submitted to content analysis (Ryan & Bernard, 2003) with the purpose
of deeply perceiving the profile of veteran teachers as well as the dilemmas they face concerning

the adoption of ICT. It is this secondary analysis the foundation for the current communication.

The project overview of the state of the art depicts a trend to identify veteran teachers as the
ones who have worked for more than twenty years or the professionals who are at the end of
their careers. There is a clear emphasis on how veteran teachers resist to change, although
research also implies that the nature of this resistance has no straight connection to technology
integration in the educational field. Actually, changing implies modes of culture and organization
that sometimes do not match teachers’ beliefs, which is the reason why conflict emerges in a
scenario of transformation. There is also evidence that teachers who value determined
pedagogical approaches, as student-centred teaching, are more available to resource on ICT
tools. Finally, our project review of literature points out that veteran teachers, and not only,
tend to adhere to the integration of technology in their exercise when they realize it as a
meaningful pedagogical tool, capable of adding value to professional development and

students’ rapport.
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